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AT A GLANCE:
Decision Making Within a Multi-Tiered System of Supports

The practice of providing high quality instruction and intervention matched to
needs of students, using data over time to make important educational decisions.
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In a Standards-based model the teacher or teaching team begin by identifying what students should know and be able to do and understand by the end of the unit, and then they plan backwards. All the school’s programs, instructional design and assessments focus on and are derived from clearly articulated standards (content and performance) that the students are to demonstrate upon completion of unit.

Use of a Standards-driven model helps keep a clear focus on what is being taught and provides a system for continually improving classroom instruction using information generated from assessments. Thus, it promotes alignment of curriculum, instruction, and assessment. This is the key concept behind our curriculum system. The model emphasizes three interdependent phases in an instructional cycle: planning, implementation, and decision-making. 

The cycle begins with the planning phase.   As teachers plan, they must make the following decisions.
 
What should students learn? - This is the first decision that needs to be made. This is what we mean when we use the word curriculum. Teachers must identify the standards, benchmarks, bodies of knowledge, dispositions, and big ideas as illustrated within the curriculum maps for the subject areas that students should know, understand and do (to match KUD) by the end of the unit.   This will drive the rest of the decisions that the teachers make.�
How will we know students have learned? – It is critical to determine how the evidence of learning will be collected throughout the unit. The assessment tasks needs to be clearly aligned with the targeted standards/benchmarks and the developmentally appropriate learning experiences.  The formative assessments inform teachers along the way so they can adjust instruction and intervene, and will help students prepare for the summative evaluation or culminating activity of the targeted standards. 
 
How are we going to ensure they learn what we want them to learn? - This is what is meant by the term instruction. It is the instructional planning in which teachers collaboratively engage to decide what instructional best practice strategies, including differentiation, resources, and experiences will help the student learn, explore, and practice the targeted behaviors.  The lessons/units need to include meaningful activities that engage students in the learning process and incorporate higher-order thinking skills.  The instructional process provides the student opportunities to acquire, use and transfer information.  It is through this plan that the student will develop, practice and gain deeper understanding of new concepts and skills.�
The planning phase leads into the implementation phase. During this phase, instruction and assessment work hand-in-hand to help students meet the instructional goals. Each student must be given ample opportunities to learn, reflect on, practice, and apply the targeted concepts and skills.��Throughout the cycle, teachers are making decisions. Learning opportunities, distributed guided practice and assessment prompts may act as initial assessments (formative assessments) that help teachers determine whether the original plan meets the needs of the learners. If classroom observations, homework, or class work reveal problems, the instructional and assessment plans need to be re-evaluated and revised. Even the achievement targets might need to be revised. This formative decision-making process allows teachers the flexibility to meet individual learner needs.
 
Universal Screening and Benchmark Assessments

Problem Solving:
The four critical parts of the on-going problem-solving cycle as a consistent way of work for teams are as follows:
 
I.	Define the problem by determining the difference between what is expected and what is occurring. Ask, “What specifically do we want students to know and be able to do when compared to what they do know and are able to do?” When engaged in problem solving at the individual student level, the team should strive for accuracy by asking, “What exactly is the problem?”
 
II.	Analyze the problem using data to determine why the issue is occurring.
Generate hypotheses (reasons why students are not meeting performance goals) founded in evidence-based content area knowledge, alterable variables, and instructionally relevant domains. Gather assessment data to determine valid/nonvalid hypotheses. Link validated hypotheses to instruction/intervention so that hypotheses will lead to evidence-based instructional decisions. Ask, “Why is/are the desired goal(s) not occurring? What are the barriers to the student(s) doing and knowing what is expected?” Design or select instruction to directly address those barriers.
 
III.	Develop and implement a plan driven by the results of the team’s problem analysis by establishing a performance goal for the group of students or the individual student and developing an intervention plan to achieve the goal. Then delineate how the student’s or group of students’ progress will be monitored and implementation integrity will be supported. Ask, “What are we going to do?”
 
IV.	Measure response to instruction/interventions by using data gathered from progress monitoring at agreed upon intervals to evaluate the effectiveness of the intervention plan based on the student’s or group of students’ response to the intervention. Progress-monitoring data should directly reflect the targeted skill(s). Ask, “Is it working? If not, how will the instruction/intervention plan be adjusted to better support the student’s or group of students’ progress?“ Team discussion centers on how to maintain or better enable learning for the student(s).

Pyramid

Tier 1: Core Universal Instruction and Supports – General academic and behavior instruction and supports designed and differentiated for all students in all settings
 
Tier 2: Targeted Supplemental Interventions and Supports – More focused, targeted instruction/intervention and supplemental supports in addition to and aligned with the core academic and behavior curriculum and instruction
 
Tier 3: Intensive, Personalized Interventions and Supports – The most intense (increased time, narrowed focus, reduced group size) instruction and intervention based upon individual student need provided in addition to and aligned with core and supplemental academic and behavior, curriculum, instruction, and supports

The application of the problem-solving cycle across the three tiers is an essential component of a functional PS-RtI system. The underpinning idea is that the level of support a student needs to be successful exists on a continuum. The continuum includes students needing no support beyond the differentiated core curriculum and instruction to those needing extraordinary support. Tiered resources are arranged along that continuum such that students have access to instruction/intervention at a level of intensity commensurate with their need. For this tiered arrangement of resources to result in maximum student outcomes, instruction within each tier must be effective for large numbers of students.
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DISTRICT EXPECTATIONS AND COMMITMENTS TO ENSURE ALL

STUDENTS WILL LEARN AT HIGH LEVELS
A —

Teams:

1. Are committed to working
collaboratively in ongoing
processes of inquiry/ problem
solving in order to achieve
better results for the students
they serve

Plan with the end in mind:

v' What exactly do we expect all
students to learn ?

v' How will we know if and when
they have learned it?

v' How are we going to design
instruction to ensure they learn
what we want them to learn?

v" How will we respond when some
students don 't learn?

v' How will we respond when some
students have already learned?

3. Implement well researched
programs and practices that
have a high probability of
producing good outcomes for
the majority of students

4. Gather evidence of student
learning

5. Analyze that evidence

6. Identify the most powerful
teaching strategies

7. Build time for collaborative
reflection

N

Core Instruction and Supports
Teams:

1. Calculate what percent of students
and students in subgroups are
achieving standards, benchmarks,
behavioral expectations? If percent is
below 80%, teams begin to identify
common problems or trends to
determine “CORE” instructional needs
using the Problem Solving framework.
Teams explorer:

v’ Is the curriculum and instruction
matched to the needs of the students?

v’ Is support provided for implementation
fidelity?

v" How to shore-up “CORE” based on
student needs and teacher practices?

3. If percent is above 80%, teams
determine if there is a need for
additional diagnostic assessment(s)

4. Plan for targeted/supplemental
interventions or supports to improve
the performance of some students
(more academic-engaged time, focused
intervention, smaller group, type of
delivery, methodology, in addition to
and aligned with core instruction, etc.)

For concerns or questions:

and
Intensive, Personalized Instruction and Supports
Teams:

Evaluate changes made to core, additional supports
Share relevant data, including diagnostic results
Group students with similar instructional needs
Consider at least six pieces of information:
Amount of additional time

Focus of the intervention and support

Specific instructional strategies/behavioral support

Method and frequency of progress-monitoring

Evidence of fidelity

Sufficiency of intervention/support

Determine implementation issues:

Academic-Engaged Time — How much more?

Curriculum — What is used?

Personnel — Who, when, and where is it provided

How is support provided to ensure fidelity of

implementation?

Determine effectiveness issues:

What assessments are used for data collection?

How frequently are assessments conducted? How

frequently are they analyzed by the team?

v' How do teams determine whether the intervention is
effective? What is the decision rule to determine any
necessary adjustments to the interventions?

v" How does the team monitor and support fidelity?

7. Determine how the student’s parents will be involved

or engaged in supporting the interventions?

8. Attach an implementation log and graphs
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